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During the spring and surmer the VAU T/ TAC
recei ved nany questi ons about the Mdi fi ed
S andard O pl ona option for students with
disabilities. Theinfornati onthat fol | ows nay
provi de ansvers, clear up confusi on, and of fer
resour ces fromt he M rgi ni a Depart nent of
Educat i on Vbsi te. Rerhaps t he nost i npor t ant
pieced infornationthat onenay g eanfromthis
aticeistha theMdfiedSaxdardDp onaisa
specia edecationdpona It isnot equiva et to
a standard di pl oma. M advi ce to students,
teachers, admnistrators and parentsisfor the
studert toperticipateingenerd educati ondl asses
and t he correspondi ng S andards of Lear ni ng
() assessnents wth acconmodations. It's a
good i deato consider thisd pl onagptionduring
the 9" grade depend ng on the student’ s progress
inthegenerd curricu um

1 Wat isahdified Sandard D pl ona?

The Md fied Sandard O pl onai s angptionfor
stuertswthd sabilities. Suderts nost earn20
standard units of credit and pass 8" grade SQ.
literacy adnuneracy tests.

2 Isthisdponathesanethingasastandard
di pl ona?

The nodi fi ed st andard di pl ona i s a speci al
dpoia SudentsparticipatingintheMd fied
Sandard D pl ona oot i on nasst parti ci pateinend
or course S assessnavtsif they participatein
thecarse Hvever, stuertsarena requredto
pass S0 assessnents to recei ve thei r standard
uit of credit. Sudernts woverefrestneninthe
2000-2001 schod year nosst earn6 verifiedunts
of credt by passirngthe D assessnartsincertan
coursesinorder toearnaSandardDplona @
totheMrgnalypartnent of Flcatior s vebsite
for nore i nfornation regardi ng course
requrenentsfor dl dp onagitios:

ht t p: // v pen. k12. va. us/ VOXH soast ude. ht nh

see D PLOVA on page 7

Veavi ng Qoportuni ties for Success
5" Annual Tapestry for Lear ni ng Gonf erence: AFocus on Literacy!

The trai ni ng and Techni cal Assi stance CGenters (T/ TAG) at Q d Donini on Lhi versity, WIIiamé& My,
M rgi ni a Gmonveal th Lhi versity, Together V@ Gan: The MrginiaDeaf-Bind Project, Mrginialnstitute
for Devel opnental Dsabilities-MdJw || sponsor its fifthannual Tapestry for Learni ng Gonference: A
Focus on Li teracy on the canpus of WIIliam&NMry in WIIiansburg, Mrginia, onJanuary 11, 2002.

The day- 1 ong conference i s an opportuni ty for educators, counsel ors, paraprof essi onal s, school
admni strators, and school psychol ogi sts to focus on effective practices for educating chil dren and
youthwthdisabilitiesandstudents at-riskfor school failure.

Avariety of presentations w | be explored onthe topics of literacy, positive behavi oral supports,
instructional strategies, SA's, curricul umi ssues, and technol ogy. Sone of the presentati ons are
geared toward particul ar age groups such as early chil dhood or i nfants, whil e others address i ssues
that are appropriate for individual s who support children of any age. Wiat ever your interest, we
have sonet hi ng for you.

Qur keynot e speaker will be Ir. Bart Pisha, Research Director at the Genter for Applied Speci al
Technol ogy i n Peabody, M\ Dr F sha’ s prof essional experiences i ncl ude a uni que conbi nati on of
schol arly research, teachi ng of children, and extensi ve experi ence devel opi ng appl i cati ons of conput er
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early!

har dwar e and sof tware for readi ng and witten | anguage i nstructi on.

Thisw | be awonderful opportunity for professional devel opnent and col | aborationwth othersin
thefield. Theregistration deadl i ne of Decenber 11, 2001 wi || soon be here, so pl ease regi ster
For additional content infornation, please contact Phyllis Haynes at 804-827-1408. V¢
hope you can nake thi s event in WI | iansburg, See you t here!

- PyllisL M Hynes, MS Ed
VQU T/ TAC Program Speci al i st

How Can W Teach
For SCL Success
Wien Johnny Sill Gan' t

Read and Wi te:

The | deal of Uhi versal [esign for
Learni ng

Jane M ddl eton, M E.
VQU T/ TAC Program Speci al i st

This question torments teachers. We want our students to
be all they can be, but we have not found the instructional
tools and methods needed for those struggling to develop
the basic skills needed to master higher-level content. While
remedial programs are underway to develop reading skills,
the instructional mismatch between the student’s command
of the tools of learning and the presentation of higher-level
instructional content erodes the student’s confidence and
motivation. Certainly it is unlikely that students
significantly behind in basic skills will manage to develop

them while also mastering content on grade level if they
use only traditional tools and methods prevalent in
classrooms today. However, there are powerful,
sophisticated tools and instructional methods emerging that
can produce an instructional match, while complementing
and supporting basic skills development. In recognition of
this need, the National Center for Accessing the General
Curriculum (NCAC) was formed. NCAC is made up of
five prominent agencies. The lead agency is CAST, the
Center for Applied Special Technology, joined by Boston
College and it’s School of Education, the Council for
Exceptional Children (CEC), Harvard Children’s Initiative
and the Harvard Law School. The charge from the United
States Department of Education is to provide leadership in
developing and promoting tools and instructional materials
to enable all students to access the general curriculum

NCAC is promoting the concept of Universal Design for
Learning (UDL), “a new paradigm for teaching, learning,
and assessment that draws on new brain research and new
media technologies to respond to individual learner
differences (NCAC, 2001). This paradigm shifts our basic
assumptions about teaching and learning in four fundamental
ways:

e Variation of our physical and intellectual abilities is

not a special condition of a few, but characteristic of

see UNIVERSAL on page 6
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Aut i smVebsi t es
@ Forth & A nad!

Linda Qygel, MA, GOG SLP
VAU T/ TAC ProgramSpeci al i st

Is Autism on the rise? Yes, the incidence of autism seems
to be increasing. Only 10 years ago, it was estimated
that autism affected one out of 10,000 children. In the
November-December 2000 Advocate, a publication of
the Autism Society of America, it was estimated that
autism affects one out of 500 children. In some areas of
the country, the rate is even lower. Many people are
asking why and researchers are debating. One fact is
true: Websites related to autism have increased
significantly in the last few years. They offer valuable
information to families and educators who live with and
teach students with a diagnosis on the autism spectrum.
The website addresses are listed at the end of this article.

Just where do you begin when “surfing the net” on
autism? One helpful place to start is with the VCU T/
TAC website. On the VCU T/TAC site you can view
up-coming training and conferences related to autism,
read newsletter articles pertaining to autism, and look at
the on-line library to see what books and other materials
on autism are available for checkout. This past summer
our address was changed so you will want to bookmark
our new address: www.soe.vcu.edu/ttac. Another place
to begin is at the Autism Society of America site. This
site is a leading source of information and referral on

autism as it discusses what autism is, some related
disorders, possible causes of autism, how autism is
diagnosed, learning styles of people with autism, and
various approaches to helping people with autism. Within
this site are links to other organizations. By contacting
the Autism Society of America, you can obtain
information packets about autism and locate chapters
throughout this country. In addition, this site links to the
Autism Society of America Marketplace where you can
purchase books and other materials related to autism. A
clearinghouse of information about autism spectrum
disorders can be found at the Autism Resources site.
Not only does it contain many links to other autism sites,
but it reviews books and it gives web links to resources
in these languages: English, Arabic, Chinese, Danish,
Dutch, German, Finnish, French, Greek, Hebrew,
Hungarian, Italian, Japanese, Korean, Portuguese,
Spanish, and Swedish. Committed to providing resources
to parents and professionals, the Center for the Study
of Autism in Oregon also conducts research on the
efficacy of various treatments as it is affiliated with the
Autism Research Institute in San Diego, CA. The articles
on the site are translated into six languages. Autism
Connect provides news, events, and access to websites
worldwide in an interactive forum.

In addition to those organizations that give many links
and general information, there are other state, national
and international organizations that are valuable
resources. Close to Virginia is the Autism Society of
North Carolina. It has been in existence for several
years and now is well-known for its large bookstore of
materials related to autism. You can purchase materials
from the society on-line. Further away is the Indiana
Resource Center for Autism, an early disseminator of
information about autism and related disorders. At the
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site you can click on the resources pages to obtain articles
on communication, behavior, social/leisure skills, as well
as their publications. The resources for both
professionals and families are available in Spanish. The
Autism Society of Wisconsin gives good information
about the impact of autism on that state and displays
other valuable information and links. The ASSET
(Autism Support Services Education Team) site of New
Orleans, LA, lists a variety of favorite web sites to
support families and professionals. While FEAT
(Families for Early Autism Treatment) is primarily a
source for families, professionals also may obtain access
to the latest research articles posted there. Because of
the increase in the diagnosis of autism, Unlocking
Autism displays information to aid autism awareness
and works to help families and professionals develop
networks to support each other. The National Autistic
Society (United Kingdom) is an active organization that
supports families and professions. Also in the United
Kingdom is Autism Independent UK (formerly the
Society for the Autistically Handicapped). Its purpose
is to increase an awareness of autism and to improve the
life of those with autism by disseminating information
about diagnosis and new approaches to education and
treatment.

At one end of the spectrum of autism disorders is the
type known as Asperger Syndrome, named after an
Austrian physician named Hans Asperger. Several sites
have sprung up that relate information pertinent to this
syndrome. Among those sites are O.A.S.LS. (Online
Asperger Syndrome Information and Support) where
Asperger Syndrome is described and where articles about
A.S. are available on Spanish, French and Portuguese.

see AUTISM on page 6

The “ Scoop” on Assi stive
Technol ogy Vbsi t es

http: //ww ni chey. or ¢/
Parent &Fanily Info

http: //www pacer . or g/
Famil y M 11 age

Parent Advocacy oal ition for Educational R ghts (PACER)

http://wn faml yvil | age. w sc. edw/
The S bl i ng QUpport Frgj ect
htt p: // ww chne. or g/ depar t nt/ si bsupp/

Sharon Jones, M H.

VQU T/ TAC Program Speci al i st

Success Sori es

S udent Success Sories

htt p: //ww set be. or g/ success/

Closing the Gap is well-known in the assistive technology (AT) community as a leading
source of information on effective practices and innovative applications of assistive

Tech Act Acconpl i shnent Series

http://waw resna. org/taproj ect/ i brary/ acconpl i sh/ acomp99. ht nh

http://di.appl e com

technology for individuals with disabilities. Closing the Gap has recently revised its list

of the “best of the very best” Web sites related to technology and disabilities specifically
organized to support the needs of assistive technology coordinators and teams. This
bookmark collection is available in print, as a Web page, and as downloadable files to
be installed as a Web browser at www.closingthegap.com. Listed below is the print
version of this guide. Check out these sites and get the “scoop” on AT.

Exchange I nfo
d osi ng t he Gap Quest i on and Ansver

htt p: //ww cl osi ngt hegap. comt cgi - bi n/ chat / quest Ans. pl

LDl ine Bul | eti n Boards and Chat

http://vww | donline. org/bull etin boards/i ndex. ht n
@l legi al nversations dedicatedtothe Identificationand O ssenination
of Quality Indicators for Assistive Technol ogy Servi ces

http://sac. uky. edu/ ~ szabaO/ Q AT. ht nh
Dsabilitylnfo
The Gonpl ete O sabi ity Netvork

http://menber s. aol . cont di sabl enet / Mai n/ O sabl eNet . ht m

National Qganization for Rare O seases (NORD)
http://vww raredi seases. org/

MedWeb

ht t p: / / waw. medweb. enor y. edu/ MedVéb/

The Qounci | for Exceptional Children
http://www cec. sped. or g/

The National Infornation Center for Children and Youthwth O sabilities

Mar ket pl ace Sol uti ons
ABLEDATA

Appl e Lear ni ng | nt er change

htt p://wwy abl edat a. com
Elucational Softvware Institute Qi i ne
htt p: //ww edsof t. cond

Product Gonpari son Sol uti ons
Speech Systens, Royal National Institute for the Bind

http://ww rni b. org. uk/ t echnol ogy/ speech. ht m
ont i nuous speech: Achart on the feat ures

http: //www out - | oud. cond f eat ur es. ht n

Assessnent & Deci si on- naki ng Sol uti ons
Joy Zabal a' s Resour ces for Assi stive Technol ogy i n Educat i on

http://sac. uky. edu/ ~ szabaQ/ JoyZabal a. ht nh
The Wsconsi n Assi stive Technol ogy I nitiative (VAT )

http: //ww wati . org/

Accessibility Sol utions

Mcrosoft Accessibility

Has t echnol ogy been consi der ed?
http: //ww assi sti vet echnol ogy. com

htt p: //ww mcr osof t. comt enabl e/

see SCOOP on page 5
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UPDATE3

Wre3Jill Goen

Ve wouldliketoreassure all of our consuners in Region 8that our T/ TACoffice | ocat ed at

P ckett Park in B ackstone i s open and wel cones vi sitors.

S nce the events of Sept entber 11,

Fort A ckett has heightenedits|level of security andincreasedthe mlitary presence. Thi s neans
all visitorsto P ckett Park nust nowpresent identificationwhenentering. Qitsideof this
requi renent, we have been assured that accesstothe officew! | not be hanpered. As before,

We encour age pat ronage of our |ibrary and technol ogy | ab t here.

Chi | d- Focused

| nt ervent i ons
Hbwi s Your
Pr ogr amDoi ng?

LindaIngl eson, E. S
VAU T/ TAC Progr amSpeci al i st

On October 29, Jaye Harvey of Radford University was
welcomed to the VCU Student Commons to address a
group of infant and toddler educators on the Division of
Early Childhood’s Recommended Practices for early
intervention and early childhood special education. Her
workshop reviewed the origin of practices and helped
participants to identify what specifically could be looked
at in order to determine whether or not programs were
meeting recommended practices.

In the last issue of Innovations and Perspectives the
recommended practices were described as they related
to assessment. As a follow-up to that, we are including
in this edition of the Update a self-assessment that has
been developed by DEC on “Child-Focused
Interventions.” The checklist is comprised of three broad
areas that address environments, individualized practices,
and practices that promote learning. Under each general
area are specific standards for programs to look at in order
to assess how well they are doing in delivering services
to young children with disabilities. Programs are
encouraged to use this self-assessment as DEC promotes
distribution of this document. Look for an expanded,
field-tested version of this assessment that will cross-
reference the NAEYC guidelines and the Head Start
Performance Standards to be disseminated by DEC in
the future. Why not take a look and see how you are
doing? If the VCU T/TAC can be of assistance as you
look at areas of strengths and needs, please call us.

Adults design environments to promote children’s
safety, active engagement, learning, participation, and
membership.

O Learning environments meet accepted standards of
quality including curriculum, child-staff ratios, group
size, and physical design of the classroom.

U Interventionists ensure the physical and emotional
safety and security of children while children are in
their care.

O A variety of appropriate settings and naturally
occurring activities are used to facilitate children’s
learning and development.

O Services are provided in natural learning
environments as appropriate. These include places
where typical children participate, such as home or
community settings.

O Physical space and materials are structured and

adapted to promote engagement, play, interaction,
and learning by attending to children’s preferences
and interests, using novelty, using responsive toys,
providing adequate amounts of materials, and using
defined spaces.

U The social environment is structured to promote
engagement, interaction, communication, and
learning by providing peer models, peer proximity,
responsive adults, imitative adults, and expanding
children’s play and behavior.

U Routines and transitions are structured to promote
interaction, communication, and learning by defining
roles for dramatic play, prompting engaging, group
friendship, activities, and using specialized props.

U Environments are designed and activities are
conducted so that children learn about or are exposed
to multiple cultures, languages, and other practices,
allowing children and families to share their cultures
and languages with others to the extent they desire.

U Interventionists facilitate children’s engagement with
their environment to encourage child-initiated
learning that is not dependent on the adult’s presence.

U Adults provide environments that foster positive
relationships including peer-peer, parent/caregiver-
child, and parent-caregiver relationships.

Adults individualize and adapt practices for each child
based on on-going data to meet children’s changing
needs.

U Practices and goals are individualized for each child
based on: (a) the child’s current behavior and abilities
across relevant domains instead of the child’s
diagnostic category; (b) the family’s view of what
the child needs to learn; (c) interventionists’ and
specialists’ views of what the child needs to learn;
and (d) the demands, expectations, and requirements
of the child’s current environment.

U Practices target meaningful outcomes for the child
that build upon the child’s current skills and behaviors
and promote membership with others.

U Data-based decisions are used to make modifications
in practices. Child performance is monitored and
data are collected to determine the impact of the
practices on the child’s progress and to make
modifications in the intervention if needed. The
ongoing monitoring must be feasible and useful
within the child’s environment.

U Recommended practices are used to teach/promote
whatever skills are necessary for children to function
more completely, competently, adaptively, and
independently in the child’s natural environments.
These skills should be those that maximize
participation and membership in home, school, and
community environments, including those that are
typical or similar to other persons in those
environments. Attention should be given to the
breadth and sophistication of the child’s skills.

U Children’s behavior is recognized, interpreted in
context, responded to contingently, and opportunities
are provided for expansion or elaboration of child
behavior by imitating the behavior, waiting for the
child’s responses, modeling, and prompting.

Adults use systematic procedures within and across
environments, activities, and routines to promote
children’s learning and participation.

U Interventionists are agents of change to promote and
accelerate learning, and that learning should be
viewed in different phases (i.e., acquisition, fluency,
maintenance, generalization) that require different
types of practices.

U Practices are used systematically, frequently, and
consistently within and across environments (e.g.,
home, center, community) and across people (i.c.,
those who care for and interact regularly with the
child).

U Planning that considers the situation (e.g., class,
home, etc.) in which the intervention will be applied
occurs prior to the implementation.

O Practices that are used are validated, normalized,
useful across environments, respectful, and not
stigmatizing of the child and family and are sensitive
to linguistic and cultural issues.

U Systematic naturalistic teaching procedures, such as
models, expansions, incidental teaching, Mand
model, and naturalistic time delay are used to
promote acquisition and use of communication and
social skills.

U Peer-mediated strategies are used to promote social
and communicative behavior.

U Prompting and facing procedures (e.g., modeling,
graduated guidance, increasing assistance, time
delay) are used to ensure acquisition and use of
communicative, self-care, cognitive, and social skills.

U Instructional strategies such as those described above
are embedded and distributed within and across
activities.

U Recommended instructional strategies are used with
sufficient fidelity, consistency, frequency, and
intensity to ensure high levels of behavior occurring
frequently.

O Consequences for children’s behavior are structured
to increase the complexity and duration of children’s
play, engagement, appropriate behavior, and learning
by using differential reinforcement, response
shaping, high-probability procedures (i.e., behavioral
momentum), and correspondence training.

U For problem behaviors, interventionists should assess
the behavior in context to identify its function and
then devise interventions that are comprehensive in
that they make the behavior irrelevant (i.e., the child’s
environment is modified so that problem behavior is
unnecessary or precluded) inefficient (i.e., a more
efficient replacement behavior is taught), and
ineffective (i.e., reinforcement and other consequent
events are used).

Reference

Sandall, S., McLean, M.E., & Smith, B.J. (2000). DEC
Recommended practices in early intervention/early
childhood special education. Longmont, CO: Sopris
West.
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Connect i ng Hone & School

Gris Fawey, MHI.
QU T/ TAC Program Speci al i st

Joanne Gutkin, MA
VQU T/ TAC Program Speci al i st

The part nershi p bet ween hone and school is a poverful one. Parents and teachers
vho wor k t oget her can acconpl i shagreat deal for chil dren. Aparent whotakes part
inhisar her child seducationi s send nganessagetothechildthat schod isinportant
andthat learningisval ued. Howcanwe foster nore connectionstothe fanilies we
Serve?

¢ can start by conmuni cating effectively wth parents. That neans we need to
recogni ze factors that i nfl uence ef fecti ve comoni cation. As we conmuni cate wth
parerts, veneedtoactivelylistenvih | ewe connect inaprofessiond, positive, ad
Si ncer e nanner .

Know ngour parents andestad i shingapositiverd ationshipearlyintheschod year
w || pay divi dends. S nce conmuni cationis anongoi ng process, it is oftenour
reputationthat precedes our interacti ons wththe conmuni ty. Sendi ng hone weekl y
nevsl etters wll keep parents i nforned and connected to the cl assroom Miki ng

Uocom ng Non-

Being a Aro:

A Hal f-Day Wrkshop for I nstructional Assistants Wo
Support Sudents wth Auti smand Rel at ed O sor der s
Decenber 1, 2001, 9:00 a.m — 1: 00 p. m

I nnsbr ook, R chnond, VA

Gont act: (804) 257-0192

Vi rgi ni a ASCD 2001 Annual Conf er ence:
Searching for Bal ance

Decenber 5, 2001 ( pre- conf er ence)

Decenber 6-7, 2001 (conf er ence)

WIIliansburg Mrriott, WIIiansburg, VA

Gontact: Mrginia ASOD 757-898-4434 or e-nai | :
vascd@eopl epc. com

ATl A 2002 (Assi sti ve Technol ogy | ndust ry Associ at i on)
Thi s conference w || showcase excel | ence i n assi stive

t echnol ogy t hrough prof essi onal and vendor presentati ons.
January 16- 19, 2002

Qlando, A-

Gontact: www ATIA orgor call 1-877- QUR ATI A
(877-687-2842)

drcleof Fiends

GCommonweal th Goal ition for Conmunity (G0,
Qeater R chnond Area

February 1, 2002, 7:00 p.m —9:30 p. m

R ver Road Uhited Met hodi st Chur ch

8800 R ver Road, R chnond, VA

Gontact: onni e Kvarfordt, cl kvarfo@cu. edu

Test Miki ng- Test Taki ng

M rginiaAssociationfor Supervisionand Gurricul um
Devel opnent

February 5, 2002

Ranada | nn Sout h, Fredericksburg, VA
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posi tivetel ephone cal s hone w1 strengt hen t he bonds bet ween hone and schoadl .
Reachi ng out and connectingto others canhel pcreate astrong, positiverapport.
Preparingfor parent conferencesis ancther inportant el enent. Pre-pl anni ngt akes
ting, aditiswe |l worththeeffort. Vcancreateacareful planfor asensitive
discussion. My tinesit’snot what yousay, but howyousayit. It isadvisableto
chooseone swords carefu lyinthesesituati oms.

Keepingtheinfornationflowng back and forth conti nuousl y wll keepi ssues cl ear.
Wiether it isthroughnates, phonecdls, e-nai | nessages, or conferences, infarnation
needstobetinely. If there has beenagood| evel of shared conmuni cati on between
hone and schoal , there shoul d not be any surpri ses during a conference or on a
reort card

Invitingparents tothe schod andtoyour cl assroomi s apositive approach. 9 nce
parentsaretheir child sfirst teacher, theyfed comiortad evhenthey areind udedin
theschod setting. Brenif they camnat attend duri ngthe schod day, they wil fed
pl eased t 0 knowt hey woul d be wel coned at such event s.

BEncourag ng parentstovd unteer for specific schod prgects or cl assroomevertsi s
recormended. VMen parent s connect tothe cl assroomand to t he schoal , everyone
benefits fromthe effort i nvol ved. Vien we nake sure our parents are confiortabl e
and appreci atedfor their i nvol venent, our childrenw || notice. Breryone becones
pert of theteamresul tingin nore acconpl i shnent s.

Parent's and t eacher s can shar e vi si ons and deci si ons for chil dren. Ve can reach out
to hel p devel op an under st andi ng of i ssues whi | e we work t owar ds col | aborati on
invd vinginfornation. Varki ngtogether cannake a | the d fferencel

T/ TAC Event s

Gontact: VASCD (757) 898-4434 or e-nail :
vascd@eopl epc. com

Leave Nbo Chil d Behind: Teachwththe BraininMnd
M rginiaAssociationfor Supervisionand Gurricul um
Devel opnent

February 15, 2002

Hanpt on Hol i day | nn

Gontact: VASOD (757) 898-4434 or e-nail :
vascd@eopl epc. com

Brain-Based Teaching Srategies for Al Learners

M rginiaAssociationfor Supervisionand Gurricul um
Devel opnent

February 21, 2002

Ranada | nn Sout h, Fredericksburg, VA

Gontact: VASOD (757) 898-4434 or e-nail :
vascd@eopl epc. com

drcles of Qpport Futures H anni ng:

Hel pi ng Cormuni ties to Vel cone Peopl e wth O sabilities
M DD, Gommonweal th Coalition for Community (G0,
Geater R chnond Area

March 9, 2002, 9:00 a.m —1:00 p. m

Gontact: Gonni e Kvarfordt, cl kvarfo@cu. edu

Dysl exia: A Chal l enge for Chanpi ons

Mar ch 22-23, 2002

Hol i day | nn Koger Center South, R chnond, VA
Gontact: 1-800-988- 8336 or

e-mai | : cdrussl@n ndspring. com



V.5 N.1 DECEMBER 2001

SCOOP continued from page 2

WNebABLE!

htt p: // ww webabl e. com

AVARE Center, HTM. Witers Quild
http://aware. hwg. or g/

Troubl eshoot i ng Sol uti ons
NrtonUilities
http://wan, synmant ec. com

Troubl eshooting, Uilities, &A chives
http://ipserv2. aeald. k12.ia. us/ Techi es/t ua. ht

Pol i cy Resour ces

| DEA’ 97 Honme Page

htt p: //waw ed. gov/ of fi ces/ CBERY | DEA

The Pol i cynaker Partnership for | npl enenting | OEA

http: / /v i deapol i cy. or g/ hone. ht m

Assi stive and Adapt i ve Gonput i ng Technol ogy i n SQeci al Educat i on
http://at - advocacy. phi | | ynews. comdi ndex. ht m

RES\A Techni cal Assi stance Project Folicy Infornation A pel i ne
http://vww resna. or g/t aproj ect/ pol i cy/ pol i cypi pe. ht nh

Legal Resources

The EdLaw Cent er

http://ww edl aw net /

Legal and Advocacy Resources

http: // v eski no. con7i'~1' | ubi n/ di sabl ed/l egal . ht m

Repr oduci bl e Resour ces

Intellitod s Activity BExchange
http://wwintellitool s. com

Mike N Take, l orado Assi stive Technol ogy P oj ect
ht t p: //wawn uchsc. edu/ cat p/ Resour ces/ resrcnai nl. ht m
AACIntervention comTips, Tricks, & Cheat Sheets
http://aaci ntervention. comtipstricks. htm

Lhi versal Desi gn Resour ces

Lhi versal Designfor Learni ng

UPDATEDS

http://www cast. org/udl /
Introductionto Vb Accessibility
http://weba morg/info/intro
Bobby

htt p: / /v cast / or g/ bobby/

Mat eri al s Devel opnent

Boar dMaker

htt p: //wan mayer - j ohnson. comd
TrackS ar

http://scrtec. org/track/

Pr of essi onal Devel opnent

Fam |y Gii de to Assi stive Technol ogy

htt p: // v pl uk. or g/ ATL. ht nh

Fact' s and FAQ about t he Assi sti ve Technol ogy Applications Certificate
Program

(ATACP)

htt p: //wwn csun. edu/ cod/ at acp2000/ at acpf ags00. ht m

RES\A Qredenti al i ng Program

http://wm resna. org/ certify/cib revs. htnh

Technol ogy I ntegration

The M| ken Fam | y Foundat i on Educat i on Technol ogy
http://ww nfif. org/ edt ech/

Technol ogy: I ndicators of Quality Infornation Technol ogy Sy/stens in K-
12 School s

http://ww nsse. org/i og4. ht nh

Tool box for Accountability

htt p: // v annenber gi nsti t ut e. or g/ account abi | i ty/t ool box/ def aul t/ ht nh

Resear ch

Journal of Soeci al Educat i on Technol ogy

http://jset. univ. edd

Mt i onal Assi stive Technol ogy Research Institute
http://natri. uky. edd/

2000 inreview Asynthesis of the special education technol ogy
litedaue

http://jset.univ.edu 16. 2/ tedyburn/first. htnh

New Early Chi | dhood Educat i on Mat eri al s

V¢ are excited to have sone newEarly Interventionand Early (hil dhood naterialsinthe T/ TAClibraries. Hease stopinandtake
alook or giveus acall at either officetohave any of these naterial s sent toyoufor review

Cenver Articul ation Screeni ng Exam(nanual , wor kbook, and vi deo)
Cenver Bye Screeni ng Test (manual , wor kbook, and vi deo)
Lenver Audi onetric Screeni ng Test (nmanual , wor kbook, and vi deo)

LCevel opnent al (bservat i on Checkl i st (DA0D
Infant Toddl er Sensory Rrofile (1 TS
Tenper anent and At ypi cal Behavi or Scal e ( TABS)

Favai i Early Learning Profile (HELPat tbne) Activity Sheet for Parents

DEC Recormended Practices in Early Intervention/ Early Chil dhood Speci al Educat i on

el pi ng Babi es Learn: Devel opnental Rrofiles and Actions for Infants and Toddl ers @l | aboration wth Parent s
Successful 'y Parenting your Baby wth Soeci al Needs (M deo)

Young Except i onal Chi |l dren (Mbnograph Series No. 2, National Environnents and | ncl usi on)

I CFA Requi renent s for Preschool ers with O sabilities (Ghal | engi ng Behavi or s)

I CFA Requi renent s for Preschool ers with O sabilities (Policy and Rractice Gii del i nes)
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UNIVERSAL continued from page 1

all individuals, continuing throughout our life spans. Learners with disabilities exhibit learning differences falling along
the overall continuum; they do not constitute a separate category of learners.

e Ifadesign works well for individuals with disabilities, it makes life easier for everyone. Instructional methods and materials
should be adjusted to accommodate learner differences for everyone, not just those students with identified “disabilities.”

¢ Flexible curriculum to accommodate learner differences is preferable to relying solely on remediation that seeks to enable
students to learn from a set curriculum.

e Curricula materials should be flexible and diverse, including digital and on-line resources, instead of centering on a single
textbook.

Essential elements are coming into place to make universal access to the general curriculum a possibility. First, we are approaching
anational curriculum in which specific standards will be articulated. Systems of electronic storage, retrieval and transmission
of files make it conceivable that instructional materials, designed for maximum accessibility, could be available for every
subject, in every classroom, every day and even outside class time.

Next, we have a new understanding of how our brains work and the way learning takes place. Using powerful new medical
technology, scientists have been able to observe the functioning of human brains actively involved in different kinds of learning
activities (Rose & Meyer, 2001). We have been able to confirm differences in the way our brains respond to different kinds of
sensory stimulation, and we have learned that the way each individual brain processes information is as unique as fingerprints.
In addition, individuals exhibiting characteristics of various disability categories previously hidden (such as learning disabilities
and attention deficit disorder), have characteristic patterns of brain activity which are observable and identifiable when using
this new technology. Therefore, learning differences exist along a continuum in all of us, and must be accommodated to produce
optimal learning.

Third, universal design for learning relies on flexible, digital technology. Digital technology can be customized to meet the
needs of the user (Hitchcock, 2001). The user has the opportunity to create a personalized optimal learning experience by
modifying text, using text to speech or other assistive technologies, and to create personal notes and concept maps while
engaged in a learning activity. The widespread availability of computers and the Internet brings the opportunity for engaging,
multimedia lessons to be developed and made available everywhere, every day. Students who have access to technology can
access these materials outside scheduled class time, or repeat materials independently if further reinforcement is needed for
mastery. Hyperlinks to instructional modules can be created so that alternate presentations using audio, video, anchored
instruction, manipulatives, virtual reality, simulations, or models, are only a click away. On-line libraries and repositories of
digital texts are developing at a rapid pace. There is even the option for a user to select the preferred language for presentation
of instructional materials that may be available in more that one language.

Fourth, assistive technologies are available to support individuals in accessing general curricula. Written text may be “read”
aloud thus supporting individuals who need assistance reading the printed word with the fluency required for comprehension,
while offering an auditory component to all who might benefit from the multisensory input. Written language supports include
built- in dictionaries, thesauri, spelling and grammar checks, word prediction capability, and voice input. For those who
communicate using American Sign Language (ASL), there is software available to supplement the written word with the
appropriate signs. Specialized technology exists to produce Braille output for those who need this communication option. In
addition, a variety of note-taking, organization and presentation options are available to accommodate individual learning
styles and preferences. These are only a few of the tools currently available as “aftermarket” modifications to digital instructional
materials, but they can make a tremendous difference for our students who struggle.

Finally, policy changes are in place to support universal access. Modification of copyright laws permits conversion of material
to digital format to ensure access by individuals with disabilities. Publishers are finding that instructional material must be
available in digital formats if they are to meet the criteria for textbook adoption in a growing number of states. State standards
of instruction are being reviewed to ensure that the wording of the standard does not prove discriminatory for individuals with
specific disabilities.

Repositories of digital texts, accessible via the Internet, are being established. At the same time that our schools have adopted
high standards and high stakes tests, the Individuals with Disabilities Education Act (IDEA) 1997 has developed new requirements
that mandate that students with disabilities learn and be evaluated with their peers, and that schools must provide the greatest
possible access to the general curriculum. To meet these requirements, the focus has changed from the specialized list of
services a student would be provided to what teachers and schools have to do and the supports needed to help the student be
involved in and progress in the general curriculum. The emphasis is on the student’s successes in the general curriculum rather
than on services required in a special education setting.

If you would like to explore the concept and tools of Universal Design for Learning, register for our Tapestry for
Learning Conference: Moving Toward Universal Design on January 11" in Williamsburg. Technical assistance and a
wide array of assistive technologies are available for preview (and some for checkout) by contacting our
T/TAC center.

The ideal of a Universal Design for Learning is evolving. At present, we lack the ability to make everything accessible and
seamless for everyone, but we are making rapid advances. The essential elements and tools to create well-designed, barrier-
free lessons are available. Like architectural modifications made after a structure is built, instructional modifications are likely
to be obtained at higher cost, be somewhat cumbersome and less efficient than modifications incorporated in a lesson developed
using the principles of UDL. Even so, current technology can improve significantly the learning experiences of most students
who struggle while professionals develop knowledge and expertise to apply the principles of UDL in our design of instructional
units.

References:

Hitchcock, C. (2001). Balanced Instructional Support and Challenge in Universally Designed Learning Environments. Paper presented at the CAST
Universal Design for Learning (UDL) Summer Institute 2001.
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AUTISM continued from page 2

The site is a support for individuals with A.S.
as well as for educators and families. The
(M.A.A.P.) organization is a global
information and support network for families
and professionals for More advanced
individuals with Autism, Asperger Syndrome
and Pervasive developmental disorders. The
ASPEN of America (Asperger Education
Network) site describes A.S. and gives content
regarding the disorder as well as specific links.
Tony Attwood’s site is a guide for parents
and professionals about Asperger Syndrome
and shows his presentation schedule and the
papers he has written.

Because autism is a spectrum disorder and no
two people with autism are the same,
educators and researchers have employed a
variety of educational approaches and
interventions (medical, communication,
social, dietary, etc.). One intervention does
not fit all and sometimes a combination of
approaches must be employed to help the
person on the autism spectrum. One of the
oldest (early 1970s) organizations dealing
with autism is Division TEACCH (Treatment
and Education of Autistic and related
Communication Handicapped Children) in
Chapel Hill, NC. Their website holds a wealth
of information about autism, about their
educational approach (Structured Teaching),
training opportunities throughout the year,
publications, their supported employment
program, and their demonstration preschool.
Founded in 1975 to meet the life-span needs
of these with autism, The Eden Institute in
NI continues to offer a continuum of services
to help individuals and their families. The
Lovaas Institute for Early Intervention is
a research-based Institute that specializes in
teaching preschool aged children with autism,
pervasive developmental disorders, and
related developmental  disabilities. The
behavioral intervention program was
developed in the Psychology Department of
UCLA under the direction of Dr. O. Ivar
Lovaas.

Trainland (Beyond Autism) offers a treasure
trove of resources on autism, especially those
related to communication. One of the
approaches used to assist students with
communication is the Picture Exchange
Communication System (PECS), developed
by Pyramid Educational Consultants. PECS
is described and all of the workshop and
training products are listed. For those who
see the world a different way, the Do To Learn
website provides free pictures cards, games,
visual schedules and other helpful information
and special learning tools for those with autism
and related disorders. Closely related to this
is Linda Hodgdon’s Use Visual Strategies site
from which one can download pictures and
learn more about the benefits of using visual
strategies to solve communication and
behavior problems.  Another wonderful
resource comes from one of the Wisconsin
Cooperative Educational Service Agencies,
CESA 7 where there are several articles about
autism interventions and strategies
accompanied by pictorial displays of various
tools and strategies. To learn about Social
Stories and how to write them look to the Gray
Center where Carol Gray gives suggestions
for writing them effectively. To help those
with Asperger Syndrome and High
Functioning Autism learn to recognize facial

continued on the next page
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continued from previous page

expressions, you can go to the GainingFace site. The
Sensory Integration website provides knowledge about
Sensory Integration’s impact on people with autism and
other disorders. For those who want information about
gluten free/casein free diets for those with autism, the
Living Sensibly site offers information about those diets
and other nutritional concerns. The Georianna Institute
offers information about Auditory Integration
Training, a way to improve auditory discrimination as a
form of music therapy. Facilitated Communication was
developed in the early 1990s as an alternative means of
communication for those who cannot speak or whose
speech is very limited, and cannot point reliably. The
Facilitation Institute describes their research and
seminars.

In addition to the bookstores mentioned in this article,
one can also find valuable resources at Future Horizons
and at the Special Needs Store. Centering on Children
provides learning materials for children with special
needs. The Autism Asperger Publishing Company
offers books and materials for professionals and families
especially regarding Asperger Syndrome.

While you have just read through many autism websites,
you need to know that there are at least five additional
websites for each one mentioned in this article! It may
take you awhile to surf through all of these sites, but
your effort to do so will be well worth it. These sites
will advance your understanding of ASD so that you are
prepared to improve the education of students with autism
spectrum disorders. Go forth and find—happy surfing!
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FEAT (Fanilies for Early Auti smTreat nent)
wa feat.org
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wawe unl ocki ngaut i smor g/ i ndex2. ht m
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Aut i sml ndependent K
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and Support )
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UPDATE 7

@i ni ng Face

waw ccoder . cont Gai ni ngFace/ i ndex. ht ni
Sensory Integration Trai ni ng

WA, sensor yi nt . com
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Lovaas Institute for Early I ntervention
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Beyond Auti sm

http://trai nl and.tri pod. com

The Pi ct ure Exchange Conmuni cat i on System

http:// soeweb. syr. eduw/ thefci /

The Geogi anna I nstitute

WA geor gi anai nstitute. org/ sitenap. ht m
| deas About Autism

waw | deasabout aut i sm comi r ead. ht m

(PECS) BOOKS & MATERI ALS
www. PECS. com Speci al Needs Projf ect
Do 2 Learn waw speci al needs. cond st or e/

Fut ure Fbri zons

vy, f ut ur ehori zons- aut i sm com
Centering on Chi | dren
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3 Wen do we nake a deci si on about the type of di pl ona?

The deci sionabout adiplonagotionis nade after the student’s 8" grade year.
4 o nakes t he di pl ona opti on deci si on?

TheRgu aiosEtadishgSavardsfar AcredtimgRbic ShodsinVirgnastae“dighlityadpaticpaion
inthe Md fied S andard O pl ona shal | be deternined by t he | BP Teamand t he st udent, vwhere gopropri ate, after
thestuent’se ghthgrace year.”

5 Wi ch accormodat i ons are al | oned on t he S(L assessnent ?

The M rgi ni a Depart nent of Educat i on (MO vebsi t e has a conprehensi ve | i st of acconmooat i ons:
http: // v pen. k12. va. us/ VOH Assessnent / S/l . ht nh

6 Howdo we docunent the need f or acconmodat i ons?

Al testing acconmodat i ons nust be docunent ed on t he studert’ s | ndi vi dual i zed Folucat i on Han (1 EP).  [kci si ons
astotheparticipationineachof the S assessnents andthe need for and sel ection of acconmadati ons aret he
resposibility of thel BPconmittee

7 Wen do we docurnent the need for accommodat i ons?

These deci si ons shoul d be nade duri ng t he | BPconmit t ee neet i ng whi ch precedes the S assessnert admni strati on.
The | BPnusst speci fy the student’ s partici pationineach of the SQ assessnerts

e Wth no accormodat i ons

e Wth accomodat i ons whi ch nai nt ai n st andar d condi ti ons

e Wth acconmoaat i ons vhi ch are permissi bl e but do not nai ntai n st andard condi ti ons

ot participatingintestingwthanexp anationof howt he studert wil be assessed

8 Ganastudent continuetotakethe nuneracy and | iteracy 8" grade SO test throughout hi gh school as
part of thetesting requirenent?

Yes, students nay continuetoretakethe 8" grace S testsif they have not passedthem

9 Wat does the course content | ook |ike for the Mdified S andard D pl ona opti on? Does a t eacher have
tobe endorsedinthe content areato teach the courses?

Q@urse cotent isnot drivenbytherequirenents for the Md fi ed S andard O pl ona. Secondary school s devel op
their caurses basedontheneeds of dl studerts. Transitionplaningisinegd tothedeve gonert of thestudert’s
courseof study It isnot recomendedthat paralle curricu abe devel gped Joeci a educati onteachers are not
curetlyrequiredtobe edorsedincorsecotet areas. Hwvever, it ispreferredtha specia educationteachers
ho dendorsenertsinall content areacoursesthat they teach

10 Howdo you assess a hi gh school student who i s not taki ng any courses w t h an end- of - cour se SO
assessnent ?

The | EP Teamnuist det ermine an al ternat i ve net hod of assessnent for students who do not participateinthe SO
or MrginiaAternate Assessnert A ogram(\VAAP).
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