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Transition 2000 Updates

Colleagues, parents, and teachers frequently call the T/TAC seeking answers to
questions that range from the simple, "When is the next Transition Forum
conference?” to more complex questions, such as, “I'm working with a 20-year
old student who hasn't received transition services. What should I do?” The calls
come from colleagues, parents, and teachers in school systems in Regions 1 and
8. The answers to most complex questions come, at least in part, from the law
that governs our work as special educators.

This year we will celebrate the 25" anniversary of The Education for All
Handicapped Children Act of 1975 (P.L. 94-142). The impact of this landmark
legislation, and its successors as reauthorized by Congress, cannot be overstated.
With each reenactment, the law has seen the addition of new provisions to
ensure that the educational needs of children and youth with disabilities are
met. In 1990 the law, which was renamed the Individuals with Disabilities
Education Act (IDEA), mandated that the post-secondary transition needs of
students with disabilities must be considered in IEP planning beginning at the
age of 16. The post secondary transition provisions were strengthened when
IDEA was reauthorized in 1997 as P.L.105-17 (IDEA '97). This most current
version of the law extends the transition planning requirements to young people
beginning at age 14 or younger, if appropriate. The law also includes the following
new requirements that clarify the intent of Congress to ensure that transition
planning promotes the long-term success of young people when they exit the
public education system:

® Transition services must be designed to promote a positive outcome when
students move from school to post-school activities;

e  When students turn 16, the transition planning team must include interagency
representatives (which could include representatives of the Community
Services Board, the Department of Rehabilitative Services, or other community
agencies),the student, his or her family, special education teachers, and
related service providers; and,

e General education teachers, including vocational educators, must participate
in the IEP development and implementation processes.

While the transition provisions are relatively new to IDEA, they were outlined
much earlier by the U.S. Department of Education, Office of Special Education
and Rehabilitation Services (OSERS). In 1994, OSERS defined transition as “a
bridge between the security and structure offered by the school and the
opportunities and risks of adult life” (Will, 1984). Since 1990, when transition
services were first mandated, a host of authors have elaborated on the need for
transition to be the guiding focus of every secondary IEP by continually seeking
to answer the questions, “What will the student do the day after graduation and
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How will this student arrive at his/her goals?” (Kohler, 1996,
1998; Wehman, 1992; Clark & Kolstoe, 1995).

More recently, O'Leary (1998) offered guidance for
implementing the new transition requirements by suggesting
practical way to interpret what long range planning for adult
life means in the IEP process. As O’Leary explains, the IEP
should focus on planning for the student’s next two to four or
more years. At a minimum, IEP teams should address the
following areas as needed for each individual student:

Instruction

Employment

Community experiences
Post-school adult living

Related services

Daily living skills, and

Functional vocational assessment.
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Although transitions from high school to post-school
experiences and early childhood transitions have received
the most attention, the fact is that transitions are a recurring
fact in the lives of all children. All transitions are best planned
by teams that are made up of people who are appropriately
matched to the individual’s needs and the settings he or she
is moving between. At the core, the team should consist of
the student (when he or she is old enough to be an active
participant in the process), his or her parents, and the
members of the IEP team, including related services providers.
At the elementary school level, the transition planning team
might not include many people in addition to the team
described above. A middle school team might also include
the guidance counselor, representatives of community
agencies that are working with the student (such as Juvenile
Justice or the Community Service Board), and the teachers
who will be working with the student next year. At the high
school level, the team would probably include everyone listed
above and a representative of the Department of Rehabilitative
Services. Regardless of the age of the child for whom a
transition is being planned, it is critical to assure that each
individual’s specific needs, strengths, and interests are
considered during the planning.

The articles in this issue of Innovations and Perspectives?
present multiple perspectives on transition. While the specific
areas of transition differ in each article, the message is the
same: transition is a process, not an event! We hope they
will jump start your thinking and planning — “transition
season” is just around the corner!
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Transition Resources on the Internet

VCU T/TAC:
www.vcu.edu/eduweb/ttac.htm

DRS (Department of Rehabilitative Services):
www.cns.state.va.us/drs

Community Service Boards (CSB):
www.dmhmrsas:state.va.us/csb.htm

Virginia Department of Mental Health,
Mental Retardation and
Substance Abuse Services:
(DMHMRSAS): www.dmhmrsas.state.va.us

VCU-RRTC on Workplace Supports:
www.worksupport.com

LD Resources:
www.ldresources.com
(Resources for people with learning disabilities)

Other transition sites of Interestc:

EISC (Eastern Instructional Support Center):
http://eisc-prise.mciu.k12.pa.us/EISC/
technical assistance/ta_transition.html

NICHCY (National Information Center for
Children and Youth with Disabilities):
www.ldonline.org/Id_indepth/iep/ieppub.html
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Behavior: What Works

A Model That Works: Integrating Students
With Challenging Behaviors Who Are
Returning From Alternative Placements

You must remember Charles. He is the student who was in
the office everyday because he always talked out, refused to
do work, threw materials, and occasionally called you the “b"”
word when you caught him smoking in the boys’ rest room.
You probably remember how many strategies you tried to
bring about a positive change in his behavior. You remember
the day the team decided that the alternative school would
be Charles’ least restrictive environment. It is now a year
later and the guidance counselor has informed you that
Charles is returning to your school and will be in your
classroom first thing Monday morning — and this is Friday!
Let’s guess what questions might be going through your head.
“Why didn't I know about this sooner?” *How do I know he is
ready to come back?” “What strategies were successfully used
in the alternative program?” “*What if a crisis occurs, how will
I handle it?” “Where is he academically?”

According to the U.S. Department of Education (1994),
students who have serious emotional disturbance are among
those who are most often excluded from general education.
Although nearly all school divisions have detailed written
procedures for entering students into special education
programs and alternative education programs, only a few
have program descriptions or procedures for students to leave
these programs and later become reintegrated into general
education (George, Quinn, Valore, & Varisco, 1997).

The process of transition back to the general education or
home school program works best when it is a collaborative
effort involving long-range planning from the day students
enter the alternative program. George, et.al. (1997) provide
the framework for a collaborative model for these transitions
that is being used with great success in schools in Oregon
and Ohio. Data collected from these two programs show that
90% of the students who were involved in this transition
process were successful during the first year of reintegration
into their home schools and 74% continued to be successful
twelve months later. These numbers far exceed the national
statistics that indicate that only about 20% who return to
their home schools after receiving services in alternative
settings are successful (George, et.al., 1997, p.4).

The key factors contributing to this high level of success
include collaboration of all who are involved with the students,
on-going communication during the time students were in
alternative programs, and support for receiving teachers and
students following the transition back to the home school.
The following steps detail the process.
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Preparing for the transition - Preparation begins
the day the child leaves the home school. A planning
team consisting of school staff, teacher consultants,
family members, the student and representatives of
community agencies (e.g., social services, probation
officers, psychiatrists) orchestrates support for the
family and develops an individualized educational plan
focused on core academics and social skills training.
They also prepare a long-range plan for the
reintegration of the student into the home school.

Assessing students’ readiness - It is important
that the planning team have an established procedure
for making judgements about students’ progress in
the alternative setting. This assessment of readiness
has a focus on both the student and the home school
to which he or she will be returning. The assessment
of the student’s readiness is completed through a
procedure called petitioning. Petitioning allows the
students to take responsibility for their movement
through the different levels of the program. In this
process, the students complete three tasks:

® Selection of a review panel;

e Completion of a written self evaluation of their
progress; and

® Presentation of their progress before the panel.

In addition to petitioning, students who are
approaching the end of the transition process
complete a survey that allows them to rate course
preferences, provide input about concerns related to
returning to their home school, and anticipate what
assistance they may need there. They also share what
elements of the alternative program they would
choose to take with them if they were given a choice.

The assessment of readiness in the receiving home
school is completed in a consultative manner. Teacher
consultants who are familiar with each student and
the kinds of interventions that have led to their
success in the alternative setting visit the home school
in advance of the transition. A teacher consultant
observes each receiving teacher’s classroom and
offers insights regarding what instructional and
behavioral practices are most likely to promote each
student’s success. They also offer information about
how students are performing, suggest curriculum
maodifications, and recommend classroom procedures

that have a good chance of producing positive
outcomes.

Learning how to cope - During the time they are
in an alternative setting, students participate in a
course specifically designed to address the transition
process and prepare them for their reentry into the
home school setting. Skills such as completing
homework, organizing materials, note taking, and
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decision making are emphasized. Students are able
to practice skills and plan for generalizing them in
their home, school, and community environments.

4, Developing a plan - Transition can be very stressful
for students and family members. It is important to
move at a pace and employ strategies that serve to
diminish their anxiety levels. To ensure this will
happen, the team prepares a written summary that
includes the following: (a) a brief description of the
reasons for the placement in the alternative setting;
(b) a summary of the student’s performance in the
alternative setting; (¢) recommendations for success
in the home school setting; (d) procedures to address
a crisis; (d) appointment of a home school advocate;
and (e) a schedule for visits to the home school with
the student.

5. Preparing the receiving teacher — While students
are in the alternative placement, teachers at the home
school receive regular reports on their progress. As
the transition draws near they are invited to visit the
alternative program. They are required to serve as
members of the transition planning team and receive
instruction on how to implement strategies that have
been successful with the students. Home school
teachers who have participated in this process have
discovered that™... student success depends not only
on how well the student performs but on how well
the teacher performs” (George, et.al., 1997, p.7).

6. Support - It is one thing to prepare receiving
teachers for the reentry of students, but it is also
critical for them to receive support on an on-going
basis. Some of the support provided by this model
includes daily debriefings on student performance,
suggestions and recommendations for shaping and
maintaining appropriate behavior, coordination of
family members with outside agencies, and
structuring academic assistance for students.

Now, let's review your situation with Charles in light of the
procedures that have promoted the success of the students
in Oregon and Ohio. The questions you had in the beginning
may not have been an issue if similar procedures were in
place to transition students with challenging behaviors back
to your school. Right? So, what role can you play in helping
your school or school division move toward similar
collaborative efforts in this important area of transition? You
know that systemic change takes time and requires the
support and commitment of all stakeholders. You may think
that you are only one small voice. Remember that one small
voice can begin a system moving towards a transition process
that will significantly benefit students with emotional and
behaviors disorders. ~
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Jayne Bradley
Sandy Wilberger
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FOOD FOR THOUGHT...

The times are changing! Here's evidence from the news
as it appeared on the WRAL TV (Raleigh, NC) home
page on October 22, 1999.

Triton Homecoming Queen Breaks Down
Barriers,
Wins the Hearts of Classmates

Harnett County (WRAL) — Triton High School in Harnett
County has a new homecoming queen. The senior who
wears the crown has defied stereotypes, and has won
the hearts of her classmates. It was one of the proudest
moments of young Kelly Warren’s life. Escorted by her
father, Warren was crowned 1999 Homecoming Queen
by the student body.

Warren is the first winner with Down Syndrome in the
school’s history. "My daughter hasn’t done anything
other than be herself,” says Ronald Warren. “To see
them come in and accept her, which is something that
didn't happen years ago, that makes a big difference in
a father’s feelings.”

Warren’s mother, Vickie, says she will never forget the
moment her daughter was crowned. “All of the sudden
I just kind of stopped and watched the crowd, and they
were standing up and they were cheering, and it was
just amazing. It was just wonderful,” she says with pride.

Josh Lee is one of Warren’s best friends. He spends a
lot of time with her in the school’s Big Brother-Big Sister
program. Lee nominated his friend for the Homecoming
Court, and was very proud when his classmates
overwhelmingly supported his choice. I walked over
there, and I saw her with the crown on, and I just felt
really good,” says Lee.

“She has become very independent. She’s very friendly
and outgoing. And just like I said, she’s a pleasure to
work with,” says teacher Dwight Ashley.

As part of her homecoming duties, Kelly Warren will
ride in the Dunn and Erwin Christmas parades.

Reporter: John McDonnell
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It's Academic

Transition from Grade to Grade:
It's Important Every Year!

It's February, and you are probably feeling like things are finally
under control in your classroom. Think back to September. At
the beginning of school were your students aware of how you
ran your classroom? Did you have a struggle getting some of
them accustomed to routine things such as how to set up a
paper heading or where to put finished work? Did some students’
difficult behavior result in great frustration until you finally figured
out what type of behavioral interventions work best for them
(or are you still trying to figure that out?) It would have been
great if you had not needed to use so much time teaching
these skills knowing that you needed to get down to the business
of the Standards of Learning. You might have even wondered if
it is possible to prepare students for transition to your classroom
BEFORE they return to school in the fall.

Transition activities are usually associated with the movement
of very young children from preschool to kindergarten classes
and with the movement of older students from school to post-
secondary settings. Between those transitions, however, there
is an annual change from one grade level to the next. These
transitions, which are ususally unplanned, are also important.

This article presents an adaptable grade level transition process
that can be used for a whole school. It also could be piloted
with one or more grade levels or with selected students, such
as special education students. It is designed for a school team
to explore the idea of planning for grade level transitions. If the
team believes the idea has merit, volunteer teams of teachers
from consecutive grade levels can develop and pilot the program
for the entire school, or it could be piloted for specific grade
levels or for selected students. In an elementary school, for
example, a pilot team might consist of third and fourth grade
teachers. In a middle school that uses a team model, a seventh
grade team and an eighth grade team might pilot grade level
transition planning. In a high school that uses a deparmentalized
model, mathematics teachers in grades ten and eleven might
decide to give it a try. In addition to teachers, the principal and
guidance counselor and special education teachers would also
play a major role on the teams. These teams could be given
the time and resources to develop a grade level transition
process, try it out, and report back to the school team.

The idea is simple. Use the last few weeks of each school year
to help students, parents, and teachers prepare for the
transition to the next grade level. In the past the main reason
the idea of preparing students for a transition to the next
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teacher’s or teachers’ classrooms during the spring seemed
impossible was that traditionally, students were not assigned
to teachers’ caseloads until during the summer break. But is
this a universal rule set in stone? For some students and some
teachers, revising this practice can result in a smooth opening
of school with less conflict, anger, and failure that can surface
when a student has a very hard time developing the survival
skills that are necessary to function in a classroom. Here's how
it could work.

1. Form aschool team - This team will explore the possibility
of piloting a grade level transition process. Ideally,
representatives from each grade level (at elementary and
middle school levels) and department (in high schools),
including special education teachers, along with the
guidance counselor and the principal or assistant principal
would make up the team. Don't overlook professionals
who are responsible for pull-out programs such as PE,
music, and the library-media specialist. If the team believes
the idea has merit, offer the opportunity to pilot and evaluate
the process to volunteer teams of teachers from consecutive
grade levels.

2. Identify which students will participate - After the
pilot teams have been selected, a decision needs to be
made regarding which students will participate in the pilot.
All of the students in the lower grade could take partin the
pilot transition activities, or only some of the students could
be involved. For example, students who, because of their
academic or behavioral needs, are at highest risk for failure
in the next grade level might be the target group. An early
decision will have to be made about which teacher(s) these
students are assigned to for the upcoming year.

3. Bring parents on board - Once the teams have identified
the students who will participate, their parents should be
notified of the opportunity, and they should be invited to
participate. Parents will be a valuable source of information
when time comes to evaluate the pilot, and their support
will be absolutely crucial when and if the pilot program is
extended to other grade levels or the whole school.

4. Develop a plan for the program — Together, each grade
level team must decide what survival skills will be taught
during the spring, how and when receiving teachers will
exchange information about what contributes to individual
students’ success, and a schedule of events. More
specifically, consider the following:

e The receiving teacher(s) should list things each student
must be able to do in order to survive in their
classrooms. This list should not be limited to academic
skills, which have been the traditional focus on
preparation for the next grade level or high school
course. Equally important are procedural things such

(continued on page 6)2
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as whether students may ask peers for assistance,
when and how to ask the teacher for a moment of
his or her time, how and when students may use the
pencil sharpener, and other classroom procedures.

e The sending teacher(s) should share information
about what things contribute most to each student’s
success. Time in the opening weeks and months of
school will be better spent when receiving teachers
are able to use instructional and behavioral techniques
that the sending teacher found successful during the
previous year.

e Decide on a schedule for transition activities. The
sending and receiving teachers should plan for each
to teach in the other’s classrooms a few times during
the spring months. This will allow the receiving
teachers to get to know their new students and
practice the instructional and behavioral strategies
that sending teachers have found to be productive.
Sending teachers will gain first hand insight into
procedures students area expected to use in the
receiving teachers’ classrooms.

e Plan for a parent meeting. The sending and receiving
teachers, guidance counselor, and principal should
meet with the parents of the students who are
participating in the grade level transition planning
process. The transition approach should be fully
explained with an opportunity for questions. Receiving
teachers should describe the expectations for their
classrooms, and parents should be notified that they
will have an opportunity to participate in an evaluation
of the process.

5. Implement the plan. Keep notes along the way to help
evaluate whether the pilot was successful. In the spring,
sending teachers should keep track of any positive or
negative effects of teaching the receiving teachers’
expectations. Following the transition, receiving teachers
should keep records on whether their new students adapted
quickly to the classroom environment. Students should be
interviewed to see if they felt comfortable and prepared to
work in the new classrooms. Parents should be asked
whether their children seemed confident that they knew
what would be expected in their new classrooms before
school started.

6. Evaluate the process. Around the first of November,
assemble the information gathered from everyone who
participated in the pilot. Receiving teachers should reflect
on whether they felt less pressured to teach survival skills
and were more able to focus on their content early in the
year. Check to see if students who have a history of problems
in the beginning weeks and months of school had fewer
discipline referrals or completed more work than the sending
teacher(s) might have predicted.

6 Innovations & Perspectives

7. Report to the large team described in step 1. Asa
school team, decide whether to continue the pilot or expand
it into other grade levels.

Grade level transition may not be the transitions that receive
the most attention, like transitions into kindergarten from
preschool or from high school to post-school settings, but the
issues are identical. Students are expected to move into new
settings and function well. Time spent to prepare them in
advance will not be wasted.

Jo Smith Read

Technology Tidbits

Are you C4T (Communication For
Transition) Ready?

Were you Y2K ready? There certainly was a great deal of
speculation about being “ready” during this past year. Families,
schools, businesses and other organizations spent time, effort,
and money preparing for the transition to 2000. By the time
you receive this newsletter, you all will know if you were truly
“ready.”

What if we all put as much effort into assuring that each student
is C4T ready—that is, has a communication system that readies
him or her for the next step in his/her life? Communication is
only one dimension of a coordinated approach to transition,
but it may be the most important one. Elder and Goosens (1996),
in their book about “engineering” classrooms, state that ™. .
.maximal functioning in our society cannot be achieved or
maintained effectively without communication competency”

(p-1).

Consider this scenario. Bonnie is a woman with autism. After
she finished high school, she went to a sheltered workshop
where she learned job skills, and she lived in a group home
with three other women. Snack and meal times were particularly
problematic because she grabbed food from others’ plates,
took food out of the home's cabinets, and had a “"melt down”
when anyone tried to stop her from these inappropriate
behaviors. When the service providers who worked with Bonnie
requested outside help, they were asked how she
communicated. “She can say some words when she wants to”
was the reply. As a person with autism, Bonnie could say some
words, but not on command or at stressful times. Thus, she
was communicating in the only way she knew how—through
body movements and inappropriate
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POSITION AVAILABLE
PROGRAM SPECIALIST IN SEVERE DISABILITIES

Join a team of talented program specialists at the Training and Technical Assistance Center (T/TAC) at
Virginia Commonwealth University (VCU). The T/TAC is a project of the Virginia Institute for
Developmental Disabilities; a university affiliated program in developmental disabilities. Program
specialists provide consultation and training to school and early intervention personnel in central and
Southside Virginia. Excellent opportunity to participate in a highly functioning team, innovative systems
change, and professional development activities. Help improve the quality of educational services for
students with severe disabilities. Twelve-month salary: $38,000 - $50,000, based on education and
experience. The successful applicant can choose to be an employee of VCU or to serve as a teacher-
in-residence, maintaining his/her teaching position with his/her school division. The successful applicant
can choose to be located in either the VCU or Brunswick County office of the T/TAC. A ten, eleven, or
twelve-month contract is possible.

Required Qualifications:

1. Current Virginia teaching license with an endorsement in severe disabilities or eligibility for
Virginia a license for teaching students with severe disabilities or eligible for a license in a
closely related field

Recent teaching experience with students with severe disabilities in integrated settings

Masters degree in Special Education with emphasis in severe disabilities or closely related field
A minimum of three years experience working with students with severe disabilities, including
experience in school and community integration and inclusion

Knowledge of effective practices and current issues in the field of special education and severe
disabilities

Ability to communicate clearly, both orally and in writing

Demonstrated ability to use a computer for word processing

Demonstrated ability to work independently and as part of a team

Willingness to travel using own car within the central and southside Virginia areas on a daily
basis with occasional overnight travel

10. Willingness to work flexible hours, including some afternoons and evenings
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Preferred Qualifications

1. Five years experience working with students with severe disabilities

2. Knowledge of principles of adult learning

3. Experience organizing, conducting, and evaluating in-service training and technical assistance
in the area of severe disabilities

4, Experience using positive behavioral supports, augmentative/alternative communication systems
and assistive technology used with students who have severe disabilities

To apply send a detailed letter describing how you meet the required and preferred qualifications
and a complete, professional resume to Ms. Elaine Ferrell, Virginia Institute for Developmental Disabilities,
Box 843020, VCU, Richmond, Virginia, 23284. For more information call 804-828-3878. Applications
must be received by March 31, 2000, to be reviewed by the Search Committee at its next meeting. The
Search will remain open until the position is filled.

VCU is an equal opportunity, affirmative action employer. Women, minori-
ties, and persons with disabilities are encouraged to apply.
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regional T/TACs funded by the Virginia Department of
Education.




Region 1 Office

VCU T/TAC

*New Phone Directory*

General Mailbox
Jayne Bradley
Jerri Cash
Rebecca Dawson
Howard Garner
Linda Ingelson
Sharon Jones
Pam Kinney
Tracy Landon
Kathy Lynch
Linda Oggel
Evelyn Reed-Victor
Paul Robertson
Fran Smith
Victoria Walden
Sandy Wilberger
Kathe Wittig

Region 8 Office

General Mailbox/Voicemail

Sarah Clevinger, Jo

Jayne Bradley
Jerri Cash

Sarah Clevinger
Rebecca Dawson
Howard Garner
Linda Ingelson
Sharon Jones
Pam Kinney
Tracy Landon
Kathy Lynch
Linda Oggel
Evelyn Reed-Victor
Paul Robertson
Fran Smith

Jo Smith Read
Victoria Walden
Debby Wesson
Sandy Wilberger
Kathe Wittig

Read, Debby Wesson

VCU T/TAC
REGIONS 1 AND 8
EMAIL ADDRESSES

(804) 828-6947
(804) 827-1411
(804) 828-8151
(804) 827-1414
(804) 827-1408
(804) 827-1401
(804) 827-1398
(804) 827-1409
(804) 827-1404
(804) 828-9580
(804) 827-1400
(804) 828-1305
(804) 827-1412
(804) 827-1406
(804) 828-6521
(804) 827-1405
(804) 827-1403

(804) 848-6339
(804) 848-6575

jsbradley@saturn.vcu.edu
jcash@edunet.soe.vcu.edu
sclevinger@hotmail.com
rdawson@saturn.vcu.edu
hggarner@saturn.vcu.edu
lingelson@edunet.soe.vcu.edu
scjones@vcu.edu
pckinney@saturn.vcu.edu
tlandon@saturn.vcu.edu
klynch@saturn.vcu.edu
Isoggel@saturn.vcu.edu
ereedvic@saturn.vcu.edu
probertson@edunet.soe.vcu.edu
fsmith@edunet.soe.vcu.edu
readfam@buggs.net
vlwalden@saturn.vcu.edu
dwesson@pen.k12.va.us
swilber@saturn.vcu.edu
kwittig@edunet.soe.vcu.edu



Mark Your Calendar!
Second Annual
Early Childhood Partnership
Conference:
Developing Relationships to Better
Serve Young Children

July 6-7, 2000
Willrtamsburg, VA -- Fort Magruder Inn

&
July 27-28, 2000
Roanoke, VA -- Holiday Inn Tanglewood

Target Audience
Teams supporting children 1n Early Childhood
Programs are encouraged to attend!

- General and special education early childhood teachers and
p a r a p r o T e s s i o n a |1 s
- Head Start teachers and paraprofessionals i1n school and
community-based programs
- Early iIntervention service providers

- Administrators of general and special education early childhood
p r 0 g r a m s
- Related service providers

- Families of EC/ECSE children, as part of a school based or
child centered team

*Conference Offerings*
- Nationally known early childhood keynote speaker
- More than 25 breakout sessions
- Examples of successful partnerships, collaborative strategies,

innovative teaching techniques, proven classroom
management practices, utilization of assistive technology, and
many more

related topics will be offered.

*Registration Information*
Look for reaistration information to arrive 1n April.



