





Five and Under

Read It Again!!!

As teachers of young children, we’ve heard the phrase,
“Read it again! Please read it again!” many, many times. Why
do children want to have the same book read to them over and
over again? Is it purposeful to read the same book repeatedly?

Adults easily grow tired of reading the same book, but
research has shown that when children experience the same story
many times, they build a foundation and keep adding new pieces
until an intricate network of ideas and relationships is produced
(Jalongo, 1988). Not only does rereading allow children to pro-
cess, to make sense of, and relate to their world, rereading the
same story allows children to build a variety of early literacy
skills. Skills such as listening comprehension, sequencing, pre-
dicting, and retelling experiences are necessary for success in
reading. By hearing and practicing rhythmic patterns, rhymes,
chants, counting rhymes, and songs, children are learning, de-
veloping, and refining their own language and early literacy skills.
Familiar rhythms and sound patterns provide a framework or
structure within which children can begin to create and experi-
ment with their own language -- first orally, then in reading and
writing.

Adults read for a variety of purposes -- for pleasure, for
information, and for clarification. Like adults, young children
will ask for a book to be reread for different purposes. Some-
times children may ask for a book to be read because they enjoy
the story itself. Jalongo (1988) states that “Young children can
deliberately alter their purposes for experiencing the same text.
Sometimes they might be listening primarily to obtain informa-
tion. At other times they might be looking and listening prima-
rily to enjoy the beauty of the art and language (p. 61).” As
children gain information from their favorite story, they will con-
tinue to say, “READ IT AGAIN!” as they use imitation, ques-
tions, and comments to continuously construct their own lan-
guage networks.

As teachers we can fulfill the need to “READ IT
AGAIN!” by planning to read the same book at circle time every
day for a week. In fact, plan all your activities for the week
around the same story -- let the story be your theme. Immersing
children in the literature, the activities, and the experiences that
are connected with the story will provide a framework for their
emerging literacy.

Books do the same thing for children as they do for
adults: they inform, stimulate, delight, amuse, and transport us
all into other worlds of thought and experience. Most impor-
tantly, they make us think and feel and respond, and they put us
in intimate touch with the best known and thought (Jalongo,
1988). Sowhen you here, “Read it again,” READ IT AGAIN!

-- Cory Hall

References:

Jalongo, M.R. (1988). Young children and picture books litera-
ture from infancy to six. Washington, D.C.: National Associa-
tion for the Education of Young Children.
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Long Term Technical

Assistance News

From the Special Education Department
in Buckingham County

The Special Education Department in Buckingham
County is delighted to be involved in a long-term technical as-
sistance project with the VCU T/TAC. Our request for assis-
tance was based upon a need for long-term, systematic improve-
ments in our Special Education Program. The goal of our project
is to develop a strategic plan for special education that is devel-
oped in a manner which promotes stakeholder involvement and
mutual trust.

A Strategic Planning Work Group, composed of teach-
ers, administrators, parents, and various other relevant stake-
holders, has been working diligently in partnership with the VCU
T/ITAC Facilitation Team. To date, this process has enabled us
to develop a division-wide mission statement and a Vision of
what we would like Special Education to look like in Buckingham
County. Currently, we have also established task forces, (com-
posed of school-based and community stakeholders), which are
looking closely at specific issues such as laws and regulations
and internal barriers and opportunities. This comprehensive
scan will identify factors that have the potential to affect our
division’s ability to fulfill our mission and move toward our vi-
sion of a successful special education program. Our next step
will be to develop goals and objectives and share these with
school staff in search of feedback. We plan to have a completed
draft of our strategic plan by the end of the school year.

Our partnership with the VCU T/TAC has been an ex-
tremely positive and rewarding experience for Buckingham
County. The strategic planning process has encouraged col-
laboration among various stakeholders in special education and
promoted a strategic thinking and planning perspective. We
have also been delighted at the guidance that we have been
receiving from the VCU T/TAC Facilitation Team. The progress
we have made thus far is directly related to their commitment and
support.

-- Laura C. Early
Srategic Planning Work Group Member

e |
R

—~——

ooooodan NOOOooood

Innovations & Perspectives 3



Special Topics

Abuse and Neglect of Children
with Disabilities

According to a study sponsored by the National Center on Child
Abuse and Neglect, children with disabilities are nearly twice as
likely to be abused, both at home and at school, as children
without disabilities.

At the recent Tapestry for Learning Conference, a multi-
disciplinary team of professionals discussed this subject with
educators and parents and gave the audience a preview of train-
ing topics that will be offered through a new project of the Vir-
ginia Institute for Developmental Disabilities. Patricia Gonet,
Project Director for the Partners in Protecting Children with
Disabilities from Abuse and Neglect, described the recently
funded project, which will offer training to educators, parents,
law enforcement officers, and child protective services. Local
teams will be trained together to insure a coordinated response
to investigation, treatment, and prevention. Joining Ms. Gonet
on the panel were Peggy O’Neall, Project Coordinator, Linda
Struck, with the Virginia Department of Social Services, Debra
Beasley, Special Education Director for Goochland County Pub-
lic Schools, and Betty Thompson, mother of a child who has a
disability and also is a Family Training Specialist at VIDD.

Risk factors that make children with disabilities more
vulnerable to abuse and neglect were identified. These include
life long dependency which can render the child more trusting
and less likely to question care giver actions, and more fearful of
repercussions if they report abuse. Children with disabilities
may also be physically unable to defend themselves or to avoid
or escape abuse. They also may be unable to communicate
clearly about what happened to them.

Societal attitudes towards persons with disabilities may
also increase the risk of abuse. For example, some individuals
believe that children with disabilities are less valuable and less
credible than others; that they are infantile or asexual; and lack
the sensitivity or intelligence to suffer from the abuse they en-
dure. Others feel that victims may provoke their own abuse. All
beliefs of this nature raise the likelihood of abuse for children
with disabilities.

How to identify and report suspected abuse, including
the responsibilities of mandated reporters, including teachers,
and school procedures for reporting abuse and neglect were
also presented. A lively discussion followed concerning issues
of non-reporting and individual responsibility.

Finally, prevention of abuse and neglect of children
with disabilities was discussed. In some school systems, there
may be more stringent standards of behavior for children with
disabilities than for others. This may give the children a subtle
message to be compliant even in the face of maltreatment. The
panel emphasized the importance of teaching children with dis-
abilities to say “NO!” and to understand that they deserve to be
treated with respect and dignity at all times.

The VIDD project for training professionals and par-
ents about abuse and neglect of children with disabilities was
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launched in the fall of “97 with a survey of educators, parents,
CPS, and law enforcement personnel about what they would like
to learn about this topic. Overwhelmingly, those who respond
said they would attend training about abuse of children with
disabilities. Recognizing abuse of children with disabilities was
the top priority for training for all these groups. In addition,
educators listed responding to the abused child, types of child
abuse and neglect, and issues and concerns about reporting as
issues they would like to see addressed in training. Parents
indicated they would like to learn about how to respond to abused
children and more about how to report child abuse and neglect.
Law enforcement and CPS workers were concerned about how
to interview a child with disabilities, including integrating the
disability issue into an investigation. They also wanted to learn
about characteristics of various disabilities.

-- Peggy O’ Neil

For more information about Partners Protecting Children with
Disabilities from Abuse and Neglect Project, or for more infor-
mation about abuse and neglect of children with disabilities,
contact Patricia Gonet, Project Director, at the Virginia Institute
for Developmental Disabilities (VIDD), P.O. Box 843020, Rich-
mond, VA 23284-3020, Phone: (804) 828-8584

VCU T/TAC Technology
Network

Did you know the VCU T/TAC has a technology network?
This network is made up of representatives from local
school divisions and interagency coordinating councils.
Members are selected by directors of special education
and council coordinators. The purpose of the network is
to provide assistive and educational technology training
to network members in an effort to develop a pool of tech-
nology experts. Using a train-the-trainers’ model, these
experts then provide technology training within their own
programs and serve as local technology resources. In ad-
dition to training, the network provides opportunities for
networking, sharing ideas, and staying abreast of technol-
ogy conferences. The T/TAC Technet has been in exist-
ence for three years. Training topics have included tech-
nology assessment, low tech and high tech devices, inte-
grating technology throughout the day, Intellikeys, mak-
ing simple low tech devices, software fair, and technology
funding. Technology network members participate in plan-
ning training topics and provide some of the training. To
find out who your local representatives are, please contact
your director of special éducation or council coordinator

or call the VCU T/TAC.

April 1998, Vol. 2, No. 4



News From the Law

Assessment and Evaluation of
Non-Special Education Students Under
the New IDEA

Under the newly amended Individuals with Disabilities
Education Act (1997), assessment and evaluation remain impor-
tant at every phase of the special education process. The obli-
gation of school officials to seek out and use relevant and up-to-
date data from a variety of sources (educational, family, psycho-
logical, medical), upon which to make sound programmatic deci-
sions for individual children, is underscored.

Of the several changes in IDEA, however, there is one
that creates a new and controversial role for assessment and
evaluation. IDEA now requires school officials to contemplate
an evaluation for special education and related services, when it
comes to their attention that a student might need such ser-
vices. This may occur when a parent expresses a concern and
requests an evaluation, or where a student’s prior performance
or behavior so indicates, or where a student misbehaves (e.g. ,
violating a school disciplinary rule), and a subsequent sugges-
tion comes from a member of the school’s staff that the student
ought to be in special education. Needless to say, this new
evaluation requirement, especially those triggered by staff mem-
bers, could open the door to several issues. A recent decision
from the Seventh Circuit offers a good case on point.

Bridgman v New Trier (7th Cir., 1997)

Bridgman, a non-special education student, was re-
quired to attend an after-school smoking cessation program be-
cause he was caught smoking on school property. The program
was conducted by a Student Assistance Program Coordinator,
named Dailey (a certified drug counselor).

Shortly after his arrival to the program, Bridgman and
some other students became disruptive. Of the students in-
volved, Dailey could not calm Bridgman down. Based upon her
observations she became suspicious that Bridgman may have
been using marijuana.

Dailey took Bridgman to an adjoining room. She ac-
cused him of using drugs. He denied the allegation. Dailey next
summoned the school nurse to the scene. She observed that
Bridgman had elevated blood pressure and dilated pupils, but
she saw no evidence of either bloodshot eyes or erratic behav-
ior.

Next, Dailey asked Bridgman to remove his outer cloth-
ing and empty his pockets. Every item was examined, but no
drugs were found.

The next day Bridgman’s mother took him to a medical
doctor to be tested for drugs. The physician found no evidence
of drug use. Bridgman’s mother then filed suit in federal district
court.

Bridgman Goes to Court
At trial, the court held that neither Dailey’s actions nor
the school’s policy on medical assessment violated the Fourth
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Amendment to the United States Constitution. On appeal, the
Seventh Circuit upheld the district court on two grounds. First,
Bridgman’s physical symptoms were sufficient to raise a reason-
able suspicion in Dailey’s mind of possible drug use. The fact
that Dailey was a certified drug counselor and that she based
her assessment on recognized criteria were important to the court.
Thus, the subsequent medical assessment conducted by the
school nurse was reasonably calculated to uncover additional
evidence of drug use. Second, Dailey’s search of Bridgman’s
outer clothing was not overly intrusive and the scope of the
search was reasonable.

Practice and Pointers:

While this case does not involve a special education
student, might the matter have taken a different course under
new IDEA provisions? What might have been the obligation, if
any, of public school officials, under new IDEA requirements, to
subject Bridgman to special education evaluation? Would a
request from Bridgman’s mother, the counselor, or the nurse have
triggered the process? Would a report and suggestion to the
principal by Dailey, a qualified observer, be enough to launch an
evaluation for special education and related services? Would
the fact that medical assessments were also conducted by both
physician and nurse be important? In other words, what might
have happened to Bridgman if the new IDEA requirements were
in effect?

Public school officials must prepare for more situations
like this one. Under the newly amended IDEA (1997), coupled
with existing Sec. 504 requirements, a school system must be
ready to use the behavioral manifestation process (i.e., search
for a possible link between a student’s misbehavior and a dis-
ability) whenever a parent or a credible school staff member
expresses a concern about the performance or behavior of a
student, and suggests that special education and related ser-
vices may be needed. The end result will be that more students
in need of special assistance will be helped rather than pun-
ished.

--Richard Vacca

References:
Bridgman v New Trier, 128 F 3d 1146 (7th Cir. 1997)
Individuals With Education Act (1997), Sec. 615(k) (8) (c) (i) and

615(k) (8) (c) (ii)
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Infants and Toddlers

Early Intervention Works --
But, Can We Prove It?

Several years ago we printed t-shirts with the slogan
“Early Intervention Works!” They were cute and they carried a
succinct message. Most of us in the Early Intervention system
do believe that the services we provide make a difference in the
lives of babies and their families. But -- can we really prove that
our programs are effective? For whom? In what way?

Today accountability is more important than ever. Early
intervention is competing with other programs for limited dol-
lars; funding sources are demanding data that show results.
Third party payers and managed care companies are making
reimbursement decisions based on financial factors, not humani-
tarian beliefs. Concepts such as “quality assurance” and “out-
come measurement” are emerging as the new buzz words in com-
munity services. Are we in the game?

Trends toward greater accountability suggest that we
must think differently. We must not only continue to provide
quality services but also show that what we are doing makes a
difference. If we do not, others may decide for us that early
intervention does not work. We must have the data to prove our
effectiveness.

This spring, the state Early Intervention Office is de-
veloping a state-wide monitoring and evaluation system. Each
Local Interagency Coordinating Council will complete a self-
study examining their program in light of “quality indicators.” In
addition, each of our families will complete a survey when their
IFSP is developed and when they transition out of the program.
While this will provide valuable information, there is a gap be-
tween compliance with Part H (now Part C) policies and proce-
dures and determining program accountability. We still have
work to do.

One of our greatest evaluation challenges is the fact
that we address such a wide array of development concerns.
The very essence of the IFSP necessitates proof that that plan is
effective in achieving those outcomes for that child within that
family. How do we determine this?

The development of outcome statements is a critical
factor, not only in the planning of services but also in the deter-
mination of effectiveness. Families’ expectations are essential
in the development of outcome statements. Filer & Mahoney
(1996) suggest that family perceptions and expectations differ
form those of professionals. How does this affect outcome state-
ments? Even with a specific developmental goal in mind, the
options for intervention are many. What services are indicated?
Who will be involved? At what intensity and frequency level?
After the plan has been developed and implemented, how can
we evaluate its success?

While we may be in our infancy of program evaluation,
we do not need to reinvent the wheel. Goal attainment, scaling
(Simeonsson, Huntington, McMillen, Haugh-Dodds, Halperin,
Zipper, Leskinon, & Langmeyer, 1996) looks promising as a way
to assess performance on a number of concurrent goals. Hanft
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& Feinberg (1997) suggest an outcomes driven model for deter-
mining frequency and intensity of services. There are many
evaluation models available. We need to put our best effort into
designing workable plans for collecting efficacy data. Every
early interventionist must learn to think like a program director.
In addition, we must share our results with one another and our
stakeholders, including our funding sources. We are sure early
intervention works -- now, let us prove it to those who question
it.

-- Cynthia Jones
Director, Planning District 19 Infant Intervnetion Program

References:
Filer, J. & Mahoney, G. (1996). Collaboration between families
and early intervention providers. Infants and Young Children,
9:2,p. 22-30.

Hanft, B. & Feinberg, E. (1997). Toward the development of a
framework for determining the frequency and intensity of early
intervention services. Infants and Young Children, 9:1, p. 17-37.

Simeonsson, R., Huntington, G., McMillen, J., Haugh-Dodds,
A., Halperin, D., Zipper, I., Leskinen, M., & Langmeyer, D. (1996).
Services for young children and families: Evaluating Interven-
tion cycles. Infants and Young Children, 9:2, p. 31-42.
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LWHILE SURFINE THE INTERNET

State of Virginia http://mww.state.va.us

The White House http: //www.whitehouse.gov
NASA http://www.nasa.gov/
TASH http://www.tash.org

Cable inthe Classroom  http://www.ciconline.com
U.S. Dept. of Education  http://www.ed.gov

American Association on Mental Retardation
http://mwww.amr.org/

Internet Resources for Special Children
http://www.irsc.org

Public Broadcasting Service
http://www.pbs.org

National Geographic On-line
http://www.nati onal geographic.com

High School Student’s Survival Guide
http://mww.mar blehead.com/amahaney
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Learning and Behavior

Studies have shown that children with learning dis-
abilities can strengthen their written language skills by using
word processing programs when they are given explicit instruc-
tion in editing and revising skills in combination with word pro-
cessing (MacArthur, 1996). When children are not provided
this instruction, their word processed output does not differ
significantly from their manual writing in terms of structure, or-
ganization, and grammatical use.

Word prediction programs such as Co-Writer (Don
Johnston) can provide support for such instruction. A word
prediction program prompts users in several ways. It provides
cues for words that it predicts may come next based on the
syntax of the sentence. When the word prediction program
includes vocal output, the program will speak the words in the
prediction list. Cues for the incorrect spelling are given when no
words appear to match the writer’s needs. The word prediction
list also offers suggestions of words to use, thereby expanding
the writer’s vocabulary.

Another approach to providing vocabulary support is
the use of word and picture banks, as in Kid Works 2 (David-
son). This program contains “boxes” of nouns, verbs, and ad-
jectives. Each word is accompanied by a picture and can be
pronounced by speech synthesis. Using these icons, students
can create rebus stories, or can translate them into words.

Students who use word prediction programs should
have some phonetic spelling ability. To select the correct word
from a word prediction list, students should be able to correctly
identify its first few letters and discriminate between words that
look similar. However, students who are unable to read can
successfully utilize programs that have a speech feedback com-
ponent that “reads” word prediction lists aloud. Students who
use word prediction programs should be able to shift their atten-
tion between the keyboard and the word banks or lists.

There are several good internet sources for more de-
tailed information and suggestions on using technology to as-
sist students with written language. The National Center to
Improve Practice (NCIP), http://www.edc.org/FSC/NCIP/has
information related to concept mapping and voice recognition
software. LD On-line, http://mwww.ldonline.org/has a review of
software, as well as suggestions for teachers and parents.

--Maggie Kyger

Reference:

MacAurthur, C.A. (1996). Using technology to enhance
the writing processes of students with learning disabilities. Jour-
nal of L earning Disabilities, 29, 344-354. National Center to Im-
prove Practice (NCIP) [On-line]. Available: http://www.edc.org/
FSC/NCIP/

*Thisarticlewastaken fromthe T/TAC Region Four newsletter
“Rockin’ With Region Four” , p. 5
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Good-bye!

Many of you may not be aware that Jaye Harvey,
Co-Director of T/TAC and Associate Professor
in Early Childhood Special Education will be leav-
ing VCU. She is moving to Roanoke to be closer
to her family. Jaye has played a critical role in the
development of the VCU T/TAC. Sheisavi-
sionary leader in the field of early childhood edu-
cation and an advocate for young children with
disabilities. She has promoted best practices and
touched the professional and personal lives of all
here at T/TAC. We will miss her leadership, in-
sight, and friendship.

Copies of the T/TAC
Library Bibliography are
now available in hard
copy or on disk! Call the
VCU T/TAC at (804) 828-
6947 for more information.
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